
Course Overview

Welcome to Pedagogy & Communication. This course introduces students to the theory and practice of  
engaged pedagogy – a pedagogy that is holistic, experiential, relational and liberatory. This course will bring together 
a number of  (inter)disciplinary strands of  research including Communication Education, Instructional 
Communication, Critical Pedagogy, Higher Education & Development,  Critical Race Studies, Feminist Theory, and 
Queer Theory to enable students to explore philosophies, strategies, methods, and problems related to 
communication pedagogy. This course provides a space for current and future instructors of  communication to 
develop philosophical foundations and approaches to teaching through a dual emphasis on theory and engaged 
practice (praxis). 

The design of  this course is intended to be largely progressive: we will investigate how the classroom can model a 
just society invested in civic, respectful, spirited dialogue. This course will operate as a learning community with all 
members encouraged to accept the role of  teacher and learner, with everyone assuming responsibility for her/his 
own learning and the learning of  the other class members.

Course Objectives

• To explore a range of  theoretical approaches to pedagogy relevant to the field of  Communication Studies.
• To analyze pedagogy scholarship as it relates to Communication Studies to evaluate its implications for our 

diverse field of  theory and practice.
• To apply pedagogical theory and research in developing instructional resources for teaching in Communication 

Studies.
• To develop practical skills in translating theoretical materials into student-centered lessons. 
• To cultivate reflective individualized teaching philosophies that are adaptive to a variety of  learning 

environments. 
• To critically analyze debates regarding practices in higher education relevant to the field of  Communication 

Studies.
• To develop strong practices of  professionalization relevant to teaching in Communication Studies.

I am indebted to many colleagues and mentors in sharing thoughtful and thought-provoking approaches to critical communication 
pedagogy through their own syllabi and teaching practices. In particular, I have crafted parts of  this course syllabus from models provided 
by Dr. Karen Anderson, Dr. Pat Gehrke, Dr. Richard Jones, and Dr. Gil Rodman.
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Assignments

Weekly Blog/Journal (15%)  Over the course of  the semester, you are asked to maintain a blog or journal in 
which you record your thoughts and observations about teaching, pedagogy (scholarship and theory), and higher 
education. This should be a resource where you record ongoing reflections about readings, about the conversations 
in our class, about thoughts for planning your own classrooms (current or future), and about the nature of  the 
university and your own education (based on experiences in your other classes or occurrences in the news). While I 
will not grade the content of  these journals, I will read them weekly to see that you are reflecting meaningfully on 
your progress and engaging the readings and other materials productively. And, frequently, you will be asked to 
share some of  your thoughts/writings with the rest of  the class. Occasionally, I will provide you with a specific 
writing prompt to guide your reflection for the following week.  

Instructional Communication Facilitation (15%)
You will be paired with another person from the course to teach your colleagues about a course concept from the 
Instructional Communication unit. You will have 20-25 minutes to present a well-researched, student-centered 
lesson on your chosen topic. Your use of  presentational aids and delivery are important and it is expected that this 
will be highly interactive. At least one week prior to your facilitation, you will provide a scholarly reading for the 
class that deals specifically with your topic (approximately 20 pages). You should provide at least one handout that 
includes additional research in the field of  Communication Studies and other disciplines as appropriate (cited in 
Chicago format). OCTOBER 2 & 9

Professor Evaluation (15%) Sometime over the course of  the semester, you you will evaluate one professor from 
this department twice—once in a graduate class and once in an undergraduate class. Specifically, you will evaluate 
this professor’s pedagogical techniques. You will want to make a polite request to visit her/his class and ask for a 
copy of  the course syllabus. After observing both classes and reading both syllabi, you will write a 4-5 page paper 
analyzing the professor’s pedagogy. Specifically, your paper should involve comparisons between the two classes, 
observing points of  similarity and difference between the professor’s approach to undergraduate and graduate 
teaching. You should take into consideration at least 4 concepts discussed during our Instructional Communication 
units in class (citing relevant scholarship in Chicago format).  DUE: FRIDAY NOVEMBER 2

Teaching Portfolio (25%)
You will be designing teaching portfolios with 3 components: your vita, an upper-division course syllabus and well-
designed course activity/lesson plan, and your teaching philosophy. This portfolio should be designed to “grow with 
you” as you progress through your teaching career and should be something that you could show a future potential 
employer. You will receive more information about each of  these components during the semester. DUE: 
FRIDAY NOVEMBER 30

Pedagogy Resource Website (30%)
The class will be split into two teams and each will be designing a pedagogy resource website. These websites should 
reflect the materials discussed and lessons learned over the course of  the semester (as a starting point). While each 
team should envision a specific “audience” for their website, it is expected that both websites will have general 
pedagogy materials included and be focused on the field of  Communication Studies in some way. These websites 
will serve as the culminating course projects and will demonstrate your abilities to process and synthesize course 
concepts and engage in critical communication pedagogy. You will receive more information about this project 
during the semester. DUE: Tuesday, December 11

Participation  While this is not a weighted percentage of  your overall course grade, I do take participation into 
account when determining final course grades in some instances; if  you are “on the bubble” between two final 
course grades, your quality of  class participation is taken into consideration. 
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Readings

The readings for this course vary in length, difficulty, and origination.  Most readings for this course are theoretical 
in nature and are drawn from journals and books in the field of  communication or higher education. Due to the 
diverse nature of  our texts, there will be some week-to-week variation in terms of  your reading load. Many of  the 
essays are complex and will likely challenge you—they are not included to frustrate you—they have been chosen 
because they are strong examples of  the positions we are discussing, and they lay out arguments in ways that are 
especially nuanced and sophisticated. With this in mind, you should plan to give yourself  plenty of  time to read 
carefully, take notes appropriately, and be prepared to ask questions. This course will employ a wide variety of  
reading prompts and pedagogical strategies to help guide your reading, comprehension, and reflexivity.
 
There is no expectation that you will come to this class with a strong background in pedagogy. However, there is an 
expectation that you have a background in Communication Studies as a discipline and an insistence that everyone 
come to this course with a willingness to engage the readings at a graduate level. 

Required Readings:
Oh, there will be many! In addition to the books listed below, there will be a number of  essays posted to the 
BlackBoard website in pdf  format. You can print these out either from your home computers or in a General 
Access Lab on campus. Please see this website, http://www.gacl.unt.edu/pol.php, for more information about 
where to find labs, how to access computers, lab hours, etc. There are two labs in the General Academic Building 
(GAB 330 and GAB 550) along with quite a few spread throughout campus. It is expected that you will bring your 
readings to class each day as we will actively use them in class. 

Dewey, John. Experience and Education. New York: Touchstone, 1997.

Fish, Stanley Eugene. Save the World on Your Own Time. New York: Oxford University Press, 2012.

Freire, Paulo. Pedagogy of  the Oppressed. New York: Continuum, 2000.

hooks, bell. Teaching to Transgress: Education as the Practice of  Freedom. Cambridge, MA: South End Press, 1994.

Palmer, Parker J. The Courage to Teach: Exploring the Inner Landscape of  a Teacher's Life, 10th Anniversary Edition. San 
Francisco, CA: Jossey-Bass, 2007.

Svinicki, Marilla and Wilbert J. McKeachie. McKeachie's Teaching Tips: Strategies, Research, and Theory for College and 
University Teachers, 13th Edition. Belmont, CA: Wadsworth, 2010. 

Fassett, Deanna L. and John T. Warren. Critical Communication Pedagogy. Thosand Oaks, CA: SAGE, 2010.

Recommended:
The Chicago Manual of  Style, 16th Edition. Chicago: University of  Chicago Press, 2010.

Online Professionalization
Please make it a habit to follow these online resources (the first 3 can all be sent directly to your inbox):

The Chronicle of  Higher Education:  http://www.chronicle.com
Inside Higher Education: www.insidehighered.com
CRTNET: http://www.natcom.org/crtnet/

Other Helpful Sites
Profhacker Blog: www.chronicle.com/blogs/profhacker/
The Freire Project: http://www.freireproject.org/
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COMM Library Copier Use Policy
Students conducting research in the Communication Studies Library associated with departmental coursework have 
access to a printer/photocopier located in the office adjacent to the library.  We encourage students to make use of  
this resource to print research accessed online in the library or to copy essays from any of  the department’s 
holdings.  Students may not use this resource for other purposes, such as printing courses assignments, class notes, 
scripts, etc.  Students who use the copier for uses other than those outlined above will lose copying privileges.

Class Climate

The types of  issues we will discuss in this class range from classroom management techniques and diversity in the 
classroom to the role of  higher education in a civic society. Some course participants will undoubtedly have strong 
reactions to some of  our readings and discussions—strong reactions are not discouraged. However, reactions need 
to be framed as complete arguments (not just claims) and presented respectfully. We must create an environment in 
which individuals feel comfortable articulating their arguments and relaying their relevant experiences. Constructive 
critique is welcomed (and expected). Words or deeds that marginalize people because of  their gender, race, ethnicity, 
class, religion, age, sexual orientation, or ability disrupts the safety of  our learning community and cannot be 
tolerated.

The readings and discussions in this class often lead to personal exploration and reflection. The class can lead 
individuals to share personal experiences, feelings, and thoughts about their own and others’ teaching/life 
experiences. It is important to respect the contributions made by class members. Often our comments are “for our 
ears only” in the sense that we understand that disclosures can lead to vulnerability and should be viewed and 
handled as “private” information. We should try to respect and understand one another and demonstrate 
appropriate empathy.

UNT Acceptable Student Behavior Statement:
Student behavior that interferes with an instructor’s ability to conduct a class or other students' opportunity to learn 
is unacceptable and disruptive and will not be tolerated in any instructional forum at UNT. Students engaging in 
unacceptable behavior will be directed to leave the classroom and the instructor may refer the student to the Center 
for Student Rights and Responsibilities to consider whether the student's conduct violated the Code of  Student 
Conduct.  The university's expectations for student conduct apply to all instructional forums, including university 
and electronic classroom, labs, discussion groups, field trips, etc.  The Code of  Student Conduct can be found at 
www.unt.edu/csrr

Firearms Policy
It is unlawful to bring firearms on the campus of  the University—even if  you hold a permit. 

Accountability

This is graduate school—it is expected that you are here because you want to be and that you are here to contribute 
to the learning environment of  your peers. We will spend the bulk of  our time discussing the ideas raised in the 
readings and presenting arguments to one another. Especially where presentations are concerned, having an 
audience in active attendance is essential to the success of  this class. Each of  us will bear some responsibility for the 
educational experience of  the entire class. If  you are not present (physically and mentally), you will not gain as much 
from nor contribute to the seminar’s progress; your personal experiences and reflections are important to our 
collective learning experience. 

If  you must miss class, it is expected that you will talk to your professor ahead of  time to make alternative 
arrangements for the materials. If  you miss more than one class, your final grade will reflect a letter grade deduction 
for each class missed beyond one.  
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Crisis Contingency

In the event of  the university closing for weather-related reasons or illness outbreak (e.g. swine flu), please visit the 
course website on Blackboard. I will provide instructions on how to turn in assignments and how the class will 
proceed utilizing BlackBoard's announcements function.

Cell Phones/Text Messaging

We all use them and love them. Use them and love them before class, on break, and after class. Computers can be used during 
class time to take notes and complete tasks linked directly to class exercises. Please refrain from using this time to respond to 
e-mails, check your Facebook, or IM, etc.—abuse of  this privilege will result in returning to tablet & chisels! 

Academic Integrity

It is expected that all students have read and understand the Center for Student Rights & Responsibilities 
expectations regarding Academic Dishonesty and Integrity. If  you have misplaced your copy of  their code, please 
surf  the net to http://www.unt.edu/csrr/development/dishonesty.html. It is of  utmost importance that you 
understand what is meant by cheating, facilitating academic dishonesty, fabrication, plagiarism, etc. It is also 
important for you to understand your rights should I or any other instructor accuses you of  academic dishonesty.  
Every graded assignment, unless otherwise indicated, requires you to do original, independent, and creative work.  
In addition to copying someone else’s words or ideas, reusing your own work (from other courses) is considered 
academic dishonesty—you might be permitted to extend research from other classes, but you must clear this with 
your professors before proceeding with such research. Frequently, you will be asked to summarize and synthesize 
various course readings and additional research; if  you are using more than 3 words of  that text, they need to go in 
quotation marks and include the corresponding page number(s). Even if  you are not quoting text directly, you need 
to indicate when you are using another scholar’s thoughts/ideas/concepts/paradigms/etc by putting their name in 
parentheses after their idea. Violation of  these expectations will result in swift and severe consequences (typically, 
failure for both the assignment and the course).    

Disability Concerns
 
The University of  North Texas is on record as being committed to both the spirit and letter of  federal equal opportunity 
legislation; reference Public Law 92-112 – The Rehabilitation Act of  1973 as amended. With the passage of  new federal 
legislation entitled Americans With Disabilities Act (ADA), pursuant to section 504 of  the Rehabilitation Act, there is renewed 
focus on providing this population with the same opportunities enjoyed by all citizens. In accordance with the ADA and 
Office of  Disability Accommodation (ODA), I will gladly provide reasonable accommodation to students who need it.  
Students who wish to self-identify and request assistance under this policy should register in room 318A of  the University 
Union by the second week of  class.

E-Mail

Students are expected to check their preferred e-mail daily in order to stay current with course communications. If  
you have a question outside of  class and can’t make it to my office hours, please contact me via e-mail (do not e-mail me 
through the BlackBoard site). I will respond to your e-mail within 24 hours (48 hours if  it’s over the weekend). 

SETE Evaluations

The Student Evaluation of  Teaching Effectiveness (SETE) is a requirement for all organized classes at UNT. This 
short survey will be made available to you at the end of  the semester (Nov. 19-Dec. 8), providing you a chance to 
comment on how this class has been conducted. I am very interested in the feedback I get from students, as I work 
to continually improve my teaching. I consider the SETE to be an important part of  your participation in this class.
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Meetings

I recognize that this course will be challenging in different ways to each seminar participant. Graduate education 
takes place as much (if  not more) outside the classroom as inside. I expect that I will meet with you outside of  our 
official class times. I am certainly willing to offer suggestions for research and offer assistance in grappling with the 
readings, your own pedagogical journeys, and other course concerns.

While grade disputes are rarely an issue in graduate level classes, I am certainly willing to discuss graded materials 
with you. However, I will not discuss grades over e-mail or telephone, and I will not discuss your grades in reference 
to anyone else in the class. You are not graded against others in the class and everyone is evaluated based on their 
individual contributions to the learning environment. If  you are concerned about your progress for any reason, 
please come talk to me so we can determine how best to improve your learning. 

Deadlines

Please pay close attention to deadlines as you will be held to them. This policy is in place to assist you in your life—
deadlines are important and reflect on your credibility and professionalism (please treat this course as a priority).  
We all depend on machines to get our work done. We all know that machines break down. When they do, it does 
not constitute an “excuse” or an “emergency.” It is expected that you will prepare your assignments far enough in 
advance so that when your computer malfunctions (as they inevitably will), you will still have time to rectify the 
problem and turn in the assignment on time. If  you must miss class for some reason, please arrange to turn in your 
work prior to class. 

If  you have something dreadful happen in your life, I am certainly willing to work with you. However, you must 
take the professional steps of  contacting me before the deadline to make arrangements with me personally. Please 
do not wait until the night after a scheduled deadline to call and tell me that you were feeling ill—this is not 
professional or respectful. 

Academic Research

It is expected that you are capable of  performing (and willing to perform) graduate level academic research. Often, 
this will require a trip to the brick and mortar building called a “library”—this may seem arduous, but all of  your 
research needs are not always available on your home computer. Google Books fragments are not acceptable 
replacements for full books. Google Scholar might help you start a search, but you’ll need to link this to the library’s 
website to locate most of  its articles in PDF format. And, it should go without saying, but the only time you should 
be using Wikipedia or Google in academic research is to help you brainstorm. 

The UNT Library website has the option “Communication & Mass Media Complete”—this search engine should 
be your friend. While it does not catalogue all journals in the field of  Communication, it does search a good number 
of  them and offer many of  them in PDF format. From the Library home page, you’ll see the option of  “Online 
Articles.” Select the link to Databases A-Z. At the top of  the page, select “C.” There you will find the link to 
“Communication & Mass Media Complete.” You might also try “ComIndex,” “ComAbstracts,” or 
“Communication Abstracts.” For sources in Education specifically, you can also surf  to the E section and look in 
the “Education in Video,” “Education Research Complete,” and “ERIC” databases.
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Grading/Quality of  Work

All grades will be in the form of  a letter grade (A-F) and weighted according to the expectations of  the specific 
assignments. 

A:  Exemplary: work or performance that goes well beyond the basic expectations of  the assignment to the point 
of  providing a model of  excellence to others.

B:  Commendable: work or performance that not only meets all requirements but exceeds them, demonstrating 
depth, originality, and other marks of  quality that give the work distinction.

C:  Satisfactory: work or performance that fully meets all requirements competently and shows the ability to 
function as a college student.

D:  Marginal: work or performance that either (1) fails to meet all requirements though what is done is considered 
competent, or (2) meets all requirements but not at a basic level of  competence or (3) both of  the above but not 
poor enough to be considered failing.

F:  Failing: work or performance that falls significantly short of  requirements or basic competence or both.  And, 
of  course, work not done.

Please note: There is a perception that most graduate work will likely result in grades of  A or B. In fact, 
graduate work is expected to be at the level of  A or B work (i.e., above and beyond the basic requirements 
of  the assignment). Please read and understand these expectations of  what constitutes A or B work if  
securing one of  these grades is your goal.

Incompletes

In accordance with university policy, a student can only receive a course grade of  “I” if  the student 1) has completed at least 
75% of  the coursework, 2) is passing the course, and 3) has a justifiable and documented reason beyond the control of  the 
student for not completing the work on schedule (e.g., serious illness, military service).

Disclaimer

This syllabus should not be considered a binding contract on the part of  the professor, who reserves the right to 
change any aspect of  the course without prior notice. 
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along with hard work. Not every moment in the classroom will 
necessarily be one that brings you immediate pleasure, but that doesn’t 
preclude the possibility of joy.
         --Ron Scapp



Schedule of  Readings 

It is expected that you will read the text(s) BEFORE coming to class for the day, that you will take notes 
on you readings, and that you will bring the readings with you to class so we can discuss them fully. Please 
use your printing privileges and bring all readings with you with notes to enable quick consultations. We 
may alter some of  the readings as the semester progresses depending on the needs of  the class.

September 4:  Introducing Multiple Perspectives
Waldeck, Jennifer H., Timothy G. Plax, and Patricia Kearney. “Philosophical and Methodological Foundations of  
Instructional Communication.” In The Sage Handbook of  Communication and Instruction, edited by Deanna L. Fassett 
and John T. Warren, 161-179. Los Angeles: SAGE, 2010.

Morreale, Sherwyn P. and Judy C. Pearson. “Why Communication Education is Important: The Centrality of  the 
Discipline in the 21st Century.” Communication Education 57, no. 2 (2008): 224-240.

Cooks, Leda. “The (Critical) Pedagogy of  Communication and the (Critical) Communication of  Pedagogy.” In The 
Sage Handbook of  Communication and Instruction, edited by Deanna L. Fassett and John T. Warren, 293-314. Los 
Angeles: SAGE, 2010.

Calafell, Bernadette Marie. “Mentoring and Love: An Open Letter.” Cultural Studies <=> Critical Methodologies 7, no. 4 
(2007): 425-441.

Adrienne Rich, “Claiming an Education.” 

Wilson, Maureen E. “Teaching, Learning, and Millennial Students.” New Directions for Student Services, no. 106 (2004): 
59-71.

September 11: The Whole Teacher
Palmer, Parker J. The Courage to Teach: Exploring the Inner Landscape of  a Teacher's Life, 10th Anniversary Edition. San 
Francisco, CA: Jossey-Bass, 2007.

Shahjahan, Riyad Ahmed. “Centering Spirituality in the Academy: Toward a Transformative Way of  Teaching and 
Learning. The Journal of  Transformative Education 2, no. 4 (2004): 294-312.
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         --Karen Lovaas



September 18: Classroom Management, Syllabus Construction, and Assembling your Portfolio
Parts 1 & 2 (pp. 1-137): Svinicki, Marilla and Wilbert J. McKeachie. McKeachie's Teaching Tips: Strategies, Research, and 
Theory for College and University Teachers, 13th Edition. Belmont, CA: Wadsworth, 2010.

Teven, Jason J. and James C. McCroskey. “The Relationship of  Perceived Teacher Caring with Student Learning and 
Teacher Evaluation.” Communication Education 46, no. 1 (1997): 1-9.

Worley, Debra, Scott Titsworth, David W. Worley, and Myrna Cornett-DeVito. “Instructional Communication 
Competence: Lessons Learned from Award-Winning Teachers.” Communication Studies 58, no. 2 (2007): 207-222.

Jones, Karrie A., Jennifer Jones, and Paul J. Vermette. “Six Common Lesson Planning Pitfalls -- Recommendations 
for Novice Educators.” Education 131, no. 4 (2011): 845-864.

Coppola, Brian P. “Writing a Statement of  Teaching Philosophy.” Journal of  College Science Teaching 31, no. 7 (2002): 
448-453.

Woolcock, Michael J. “Constructing a Syllabus: A Handbook for Faculty, Teaching Assistants and Teaching 
Fellows.” Providence, RI: Brown University’s Harriet W. Sheridan Center for Teaching and Learning, 2006.

September 25: Diverse Identities in the Classroom
Bell, Elizabeth and Kim Golombisky. “Voices and Silences in Our Classrooms: Strategies for Mapping Trails 
Among Sex/Gender, Race, and Class.” Women’s Studies in Communication 27, no. 3 (2004): 294-329.

Yep, Gust A. “Pedagogy of  the Opaque: The Subject of  Whiteness in Communication and Diversity Courses.” In 
Displacing Race: Whiteness, Pedagogy, Performance, 87-110. Lanham, MD: Lexington Books, 2007.

Heinz, Bettina. “Enga(y)ging the Discipline: Sexual Minorities and Communication Studies.” Communication Education 
51, no. 1 (2002): 95-104.

Vargas, Lucila. “When the ‘Other’ is the Teacher: Implications of  Teacher Diversity in Higher Education.” Urban 
Review 31, no. 4 (1999): 359-383.

Messner, Michael A. “White Guy Habitus in the Classroom: Challenging the Reproduction of  Gender.” Men and 
Masculinities 2, no. 4 (2000): 457-469.

Jackson III, Ronald L., Jennifer R. Warren, Margaret J. Pitts, and Keith B. Wilson. “‘It is Not my Responsibility to 
Teach Culture!’: White Graduate Teaching Assistants Negotiating Identity and Pedagogy.” In Displacing Race: 
Whiteness, Pedagogy, Performance, 67-86. Lanham, MD: Lexington Books, 2007.

October 2: Instructional Strategies Part 1:  Motivating Students, Instructor Clarity, Effective Lecturing, Power in 
the Classroom
Readings TBA

October 9: Instructional Strategies Part 2:  Experiential Learning & Activities, Communicator Style & Humor, 
Nonverbal & Verbal Immediacy, Instructor-Student Mentoring
Readings TBA
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October 16: The Civic Duty of  Pedagogy
Dewey, John. Experience and Education. New York: Touchstone, 1997.

Fleury, Anthony. “Liberal Education and Communication Against the Disciplines.” Communication Education 54, no 1 
(2005): 72-79.

October 23: A Dialogical Perspective of  Pedagogy
Freire, Paulo. Pedagogy of  the Oppressed. New York: Continuum, 2000.

Kaufmann, Jodi Jan. “The Practice of  Dialogue in Critical Pedagogy.” Adult Education Quarterly 60, no. 5 (2010): 
456-476.

October 30: Engaged Pedagogy
hooks, bell. Teaching to Transgress: Education as the Practice of  Freedom. Cambridge, MA: South End Press, 1994.

Berry, Theodorea Regina. “Engaged Pedagogy and Critical Race Feminism.” Educational Foundations 24, no. 3-4 
(2010): 19-26.

FRIDAY November 2: :  Professor Evaluation Due

November 6: Critical Communication Pedagogy Part 1
Fassett, Deanna L. and John T. Warren. Critical Communication Pedagogy. Thousand Oaks, CA: SAGE, 2010.

November 13: Critical Communication Pedagogy, Part 2
Lovaas, Karen E. “Sexualities and Critical Communication Pedagogy.” In The Sage Handbook of  Communication and 
Instruction, edited by Deanna L. Fassett and John T. Warren, 385-409. Los Angeles: SAGE, 2010.

Kirk, Andrew. “Embracing Ambiguity in a Critical/Queer Pedagogy.” Kaleidoscope 7 (2008): 1-22.

Gajjala, Radhika, Natalia Rybas, and Yahui Zhang. “Producing Digitally Mediated Environments as Sites for Critical 
Feminist Pedagogy.” In The Sage Handbook of  Communication and Instruction, edited by Deanna L. Fassett and John T. 
Warren, 411-435. Los Angeles: SAGE, 2010.

Allen, Ricky Lee and Cesar Augusto Rossatto. “Does Critical Pedagogy Work with Privileged Students?” Teacher 
Education Quarterly 36, no. 1 (2009): 163-180.

Hao, Richie Neil. “Rethinking Critical Pedagogy: Implications on Silence and Silent Bodies.” Text and Performance 
Quarterly 31, no. 3 (2011): 267-284.

Henderson, Lisa. “Communication Pedagogy and Political Practice.” Journal of  Communication Inquiry 18, no. 2 (1994): 
133-152.

Johnson, Julia R. “Universal Instructional Design and Critical (Communication) Pedagogy: Strategies for Voice, 
Inclusion, and Social Justice/Change.” Equity & Excellence in Education 37 (2004): 145-153.
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November 20: Service-Learning & Communication Activism Pedagogy
Simpson, Jennifer S. “Communication Activism Pedagogy and Justice: Knowledge, Practice, and Systemic Change.” 
In Teaching Communication Activism, edited by Lawrence R. Frey and David L. Palmer. New York: Hampton Press, 
Forthcoming.

Britt, Lori. “Service-Learning in the Service of  Social Justice: Situating Communication Activism Pedagogy within a 
Typology of  Service-Learning Approaches.” In Teaching Communication Activism, edited by Lawrence R. Frey and 
David L. Palmer. New York: Hampton Press, Forthcoming.

Enck, Suzanne. “Feminist Communication Activism Pedagogy —‘Gender and Violence: Dominance, Resistance, 
and the Cultural Production of  Meaning.’” In Teaching Communication Activism, edited by Lawrence R. Frey and David 
L. Palmer. New York: Hampton Press, Forthcoming.

Kennerly, Rebecca M. “Service-Learning, Intercultural Communication, and Video Production Praxis: Developing a 
Sustainable Program of  Community Activism with/in a Latino/a Migrant Community.” In Teaching Communication 
Activism, edited by Lawrence R. Frey and David L. Palmer. New York: Hampton Press, Forthcoming.

Novek, Eleanor M. “Service-Learning is a Feminist Issue: Transforming Communication Pedagogy.” Women’s Studies 
in Communication 22, no. 2 (1999): 230-240.

November 27: Skeptically Responding to Critical Models of  Pedagogy
Fish, Stanley Eugene. Save the World on Your Own Time. New York: Oxford University Press, 2012.

Horowitz, David. “It’s Time for Fairness and Inclusion in Our Universities.” Front Page Magazine. Last modified 
December 14, 2004. http://archive.frontpagemag.com/Printable.aspx?ArtId=10240.

FRIDAY November 30:  Final Teaching Portfolios Due

December 4: Mentoring in Higher Education
Hendrix, Katherine Grace. “Communication and the Preparation of  Future Faculty: Learning to Manage 
Incoherencies.” In The Sage Handbook of  Communication and Instruction, edited by Deanna L. Fassett and John 
T. Warren, 81-106. Los Angeles: SAGE, 2010.

Buell, Cindy. “Models of  Mentoring in Communication.” Communication Education 53, no. 1 (2004): 56-73.

Jaeger, Audrey J., Lorilee R. Sandmann, and Jihyun Kim. “Advising Graduate Students Doing Community-Engaged 
Dissertation Research: The Advisor-Advisee Relationship.” Journal of  Higher Education Outreach and Engagement 15, no. 
4 (2011): 5-25.

Holmes, Sharon L., Lynette Danley Land, and Veronica D. Hinton-Hudson. “Race Still Matters: Considerations for 
Mentoring Black Women in Academe.” The Negro Educational Review 58, nos. 1-2 (2007): 105-129.

December 11: Finals Week
Presentation of  Final Course Projects & Potluck
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To teach is not to transfer knowledge but to create the possibilities for the 
production or construction of knowledge.
        --Paulo Freire

http://archive.frontpagemag.com/Printable.aspx?ArtId=10240
http://archive.frontpagemag.com/Printable.aspx?ArtId=10240

